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Summary
With the rapid spread of the triple-mutated Indian variant of Covid-19, the second wave of pandemic 
in Nepal has proven to be more fatal than that of the first wave last year. To prevent mass spreading 
of the virus, GoN has shut down the country’s academic institutions and suspended all major annual 
examinations. Traditionally the April-May period remains crucial for Nepal’s academic calendar for 
new admission sessions. In this policy brief, we highlight how disruption of key academic activities 
during this crucial period of the academic calendar for the second year in a row could affect Nepali 
students’ education outcomes in short-term and in long-term. In addition, we also explain how 
extended shutdown of academic activities could limit Nepali professionals’ (including bureaucrats, 
security personnel and politicians) overall learning from bilateral and multilateral academic exchange 
programs.
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Introduction/Background
Nepal’s education system consists of four distinct categories, namely 
basic education (grades 1–8), secondary education (grades 9–12), higher 
education (undergraduate, graduate, post-graduate diploma, Mphil and 
doctorate) and vocational education (ECED and PPC). As per MoEST’s 
Flash I Report1, as of 2018/19, there were a total of 34,841 basic education 
institutions, 10,157 secondary education institutions and 35,993 vocational 
institutions. A total of 198,444 teachers were taking classes for 8,188,425 
students – 5,555,379 enrolled in basic education, 1,659,146 in secondary 
education and 973,900 in vocational education.

As per the University Grant Commission’s most recent EMIS Report2, in FY 
2018/19, there were 11 universities and four medical academies in Nepal. The 
higher education sector comprised 9,677 teachers and 441,819 students 
(male female ratio – 48: 52) at 1,432 higher education institutions. Of them, 
147 (10.27%) are constituent colleges (colleges under an existing university 
system - e.g. Tri-Chandra College, Shankardev Campus and Pokhara 
Forestry Campus), 747 (52.16%) are private colleges and 538 (37.56%) are 
community colleges. In terms of geographical spread, 
the Hill districts have the highest share of the colleges 
(58.73%) followed by Terai (35.96%) and Mountain 
(5.31%). In 2018/19, 84,510 students graduated from 
these institutions.

As the second wave of Covid-19 severely impacts 
South Asia, most notably India and Nepal, key urban 
areas are on lockdown. To prevent mass spread of the 
virus, the government has announced closure of all 
academic institutions and has suspended major nationwide examinations. 
During normal years, the April-May period remains crucial months for 
conducting annual examinations and admitting students for the new 
academic season. But academic institutions have now been forced to 
shut down and run virtual classes when possible due to Covid-19-related 
restrictions this year, just as most of the last academic session. This will 
have serious implications for the students, the academic institutions and 
Nepal’s active labor force now and in future. In addition, the pandemic 
continues to deprive young Nepali students, as well as mid career 
bureaucrats, professionals and political leaders who have benefited from 
overseas scholarships provided by Nepal’s key partner nations (including 
India, China, the US, UK, Australia, Japan, Korea and EU) for short-term 
and long-term credit and non-credit courses. Furthermore, the ongoing 
crisis is sure to hit thousands of Nepali students who are either currently 
studying or are planning study in foreign countries for the years to come. 
With complete lockdown in place at home and most destination countries 
still struggling to contain the virus and under travel restrictions, we expect 
these programs will continue to be affected, depriving Nepalis of invaluable 
opportunities for knowledge and skills abroad.

Academic institutions have 
now been forced to shut down 
and run virtual classes when 
possible due to Covid-19-related 
restrictions this year, just as most 
of the last academic session.
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In mid-April, the Cabinet decided3 
to close all academic institutions in 
the most affected urban centers 
until 14 May and request them to run 
their classes online in view of the 
increasing new cases of Covid-19 
across key city areas in Nepal from the 
second wave. It was the second time 
that the GoN had ordered schools to 
shut down physical classes since the 
country began reporting Covid-19 
cases in late January 2020. Earlier 
in March 2020, GoN had temporarily 
suspended4 classes and rescheduled 
examinations as the first wave of the 
pandemic hit Nepal and the schools 
and colleges remained closed 
most of 2020 as the pandemic 
failed to subside. Beginning 2021, 
some schools and colleges in major 
centers slowly began reopening5 by 
taking safety precautions. But with 
the emergence of new variants and 
a major spike in Indian variant in 
neighbouring India and on the border 
in southern Nepal, GoN was again 
forced to stop activities that involved 
public gatherings, including physical 
classes.

These sudden closures of academic 
institutions have brought about 
numerous challenges for the 
students, teachers, academic 
institutions and the parents in the 
short term. The most striking feature 
of these closures have been the 
failure of most academic institutions 
(mostly public institutions without 
proper infrastructure) to switch 
to alternative modes of teaching, 
including running online classes. 

Short-term implications

COVID-19 and Education Economy

Within months after lockdown last year, students and parents 
from public schools and from poorly endowed private 
schools complained6 of unequal access to education during 
the emergency period due to substantial digital divide. This 
clearly shows GoN’s past failure to work on contingency plans 
that ensure smooth running of academic institutions in case 
of an emergency, be it as a result of natural calamities (like 
earthquakes, floods or landslides) or a pandemic (like Covid-19 
or swine flu).

Beginning 2021, some schools and colleges 
in major centers slowly began reopening  
by taking safety precautions. But with the 
emergence of new variants and a major spike 
in Indian variant in neighbouring India and on 
this of the border in southern Nepal, GoN was 
again forced to stop activities that involved 
public gatherings, including physical classes.

The other immediate consequences of sudden closures 
have been difficulties faced by private schools and colleges 
to collect tuition fees from their students. This has severely 
affected private schools to manage their day-to-day finances. 
PABSON, an umbrella organization of private schools, have 
repeatedly opposed7 GoN’s decision to close schools. It has 
defended its position by stating that the country’s geographical 
terrain, guardians' financial status, poor internet facilities in 
some places and limited number of tech-savvy teachers as 
the key reasons behind asking GoN to allow member schools 
to run physical classes.

The third and the most important consequence of these 
closures has been unexpected changes in school and colleges’ 
annual calendars that are sure to harm future admissions as 
well as graduation schedules.

Long-term implications
There are three major long-term implications of closures of 
educational institutions. First, school closures are likely to 
result in lower rates of future earnings of students. Evidence 
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points out that each additional year of schooling roughly leads to 10 percent 
increase in additional future earnings.8 With almost nine to 10 months of 
school closure in Nepal, coupled by a large proportion of the students with 
little or no access to online learning, future incomes of the existing cohort 
of students would largely be affected. A back-of-the-envelope calculation 
for Nepal suggests that a loss of three-fourth of a school years’ worth of 
learning would reduce the subsequent income of the 
student by around 7.5 percent.9

Second, lower and unequal economic growth rates 
as a result of low skilled labor force will have serious 
long-term implications. Recent estimates suggest that 
closure of one-third of a year will lower a country’s 
GDP by approximately 1.5 percent for the remainder 
of the century10. For Nepal, school closures for over 
nine months will likely have a larger effect. 

The third relates to the socio-economic implications. 
For instance, students from disadvantaged groups would particularly see 
a larger impact of school closures on their future earnings due to limited 
access to online learning. This inequality of opportunity will have new social 
mobility implications, which have so far been relatively promising for Nepal - 
61.9 percent of people aged 30 and above have a higher level of education 
relative to their fathers and 46 percent earn more than their fathers.11 These 
outcomes can add up to reinforce the ‘Matthew Effect’ in education – 
students with better education access to learn and earn more while those 
with poor accessibility learn less and hence end up earning less. This in the 
long run lowers their chances of escaping the poverty trap.

It is important to be mindful that even if remote learning becomes available 
to children from all economic groups, it cannot completely substitute 
physical learning. Evidence shows that both high-quality early education 
and afterschool (and during school) settings, especially for younger children, 
are largely influential in children’s educational as well as life outcomes.12  
This means when students are unable to go to school, they miss out on 
an opportunity to form and maintain social relationships with others, work 
together and solve problems. Additionally, not being exposed to various 
scenarios in life might under-equip students in regulating their behaviour 
and emotions – attributes that are important later in life, especially at 
the workplace. In other words, because students miss out on the ‘social’ 
opportunities offered at school, remote learning can compromise their 
social development and penalizes them, both in terms of education and life 
outcomes.

As a result, these consequences can have serious implications for Nepal’s 
efforts to meet SDGs targets by the deadline, mainly those related to the 
goals 1 (no poverty), 2 (zero hunger), 3 (good health and well-being), 5 
(gender equality), 8 (decent work and economic growth), 9 (industry, 
innovation and infrastructure), 10 (reducing inequalities) and 16 (peace, 
justice and strong institutions).

With almost nine to 10 months of 
school closure in Nepal, coupled 
by a large proportion of the 
students with little or no access 
to online learning, future incomes 
of the existing cohort of students 
would largely be affected. 
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Each year thousands of Nepali students leave their home country to pursue 
higher studies outside. North America, Europe and Asia Pacific (China, India 
and Australia included) are the most popular destinations among Nepali 
students. While some of them receive financial support – either from the 
universities or governments or other major international agencies – most of 
them pay their expenses on their own. As a consequence, Nepali parents 
send millions of dollars each year to finance their children’s education 
outside Nepal.

The financial year 2018/19 recorded the highest outflow of foreign 
exchange relating to foreign studies amounting to USD 410 million. The 
increase in outflows in that year was 12.4 percent. Since then, the country 
has witnessed a significant decline in the foreign exchange outflows 
relating to foreign studies even before the Covid-19 pandemic. In the first 
eight months of the previous financial year 2019/20 prior to the imposition 
of lockdown, the outflows declined by 25.4 percent from USD 282 million 
in the corresponding period in the earlier year to USD 210. The Covid-19 
pandemic further worsened the decline after the imposition of lockdown in 
March 2020 and the foreign exchange outflows for foreign study declined 
massively, by nearly 50 percent, to USD 171 million between April 2020 
to March 2021 from USD 338 million in the corresponding period in the 
previous year.

From these trends, we can see that the ongoing Covid-19 crisis and related 
travel lockdowns have reasonable effects on outflow of Nepali students to 
the destination countries and subsequent transfer of funds from Nepal to 
those countries for financing students’ education.

Nepali students delaying their plans for higher 
studies abroad and its impacts on country’ BoP 
due to reduced flow of money from Nepal
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The Covid-19 pandemic and the subsequent 
lockdown led to massive and recurrent school 
closures, resulting in an unprecedented 
change in the education system with the 
distinctive rise of distance learning13. Different 
remote learning practices were adopted14 by 
the government last year to give continuity to 
learning.

MoEST formulated and published guidelines15 
to help students learn by alternative means 
during the crisis period. Students were 
categorized based on their access to 
resources such as mobile phones, radio, 
television, computers, and the internet, and 
an array of mechanisms for remote learning 
were curated accordingly. MoEST launched a 
learning portal incorporating digital contents 
like interactive learning games, recorded 
videos of classroom lessons, and audio and 
e-books for those with internet access, 
television and radio programs for those 
without internet access, and a take-home 
printed learning packages for those with no 
access to either of the resources. However, 
the Ministry's efforts at remote learning were 
stymied by the varied availability of computers 
and internet among provinces, ethnicities, 
and socioeconomic backgrounds, rendering 
the remote classes mainly inaccessible.

More than two-thirds of school children could 
not access the remote classes, according 
to the UNICEF16. Even those with access 
found virtual classes ineffectual compared to 
conventional classes. According to a survey 
by the National Campaign for Education, 64.3 
percent of students17 found distance learning 
ineffective. It exposed and widened the 
already existing socio-economic inequalities 
in Nepal, between private and public schools, 

Covid-19, Education and
Strategic Affair
National Governance

and urban and rural populations. According 
to the Economic Survey of 2019-202018, 
only 12% of public schools, out of 30,000, 
have the capacity to deliver learning through 
information and communication technology 
(ICT), only 30% have access to a computer, 
and only 1% of public school teachers can 
run online classes. The digital divide19 and 
inequality were so high last year that the 
National Human Rights Commission of 
Nepal20 had to ask the Ministry of Education 
and private schools not to pressure children 
for online education. 

Apart from logistical and financial challenges21, 
schools and colleges suffered due to the lack 
of directives from the government to address 
their problems. Local authorities without 

64.3%

35.7%

Distance Learning - Ineffective
Distance Learning - Effective

Status of Distance-learning

[Source: National 
Campaign for 
Education]

adequate resources relied on the federal 
government for decisions while the federal 
government remained largely noncommittal 
and offered no clear-cut plans and strategy 
to address the problem of resource crunch22. 

Educational institutions are faced with similar 
challenges in the second wave of Covid-19. 
The number of infections has risen significantly 
since April 2021 and the government decided 
to close educational institutions. However, for 
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Role and challenges of 
Nepali Missions abroad
Every year, thousands of Nepali students 
travel abroad for studies. Countries such as 
India, Australia, the US, UK and China have 
been leading destinations for Nepali students. 
The pandemic exposed that Nepal has failed 
to adequately mobilize its diplomatic missions 
to address the needs of the students. 

Few embassies have a proper dataset of 
Nepali students based there. The Government 
of Nepal (GoN) hasn’t made it mandatory for 
students to register themselves upon arrival 
at four major embassies we looked into where 
students based near the national capitals and 
close to them found it convenient to contact 
the embassy but others in distant locations 
were far less likely to register themselves. We 
also found that the dataset of the No Objection 
Certificate (NOC) issued by the Ministry of 
Education to students travelling abroad is not 
shared with the embassies. While speaking to 

the second time both the government and 
educational institutions have failed in their 
preparedness to handle the situation. Some 
classes continued ‘online’, but there are limited 
or no corresponding changes in syllabus or 
pedagogy. The spread of new variants, more 
infectious than the one in the first wave and 
infecting youths at far higher rates, means 
that the educational institutions could face 
closure for a long time. 

Last year, some public and private schools 
organized a door-to-door23 campaign in 
which teachers visited students' homes and 
encouraged them to attend remote learning 
classes. This not only encouraged students 
to attend classes on a regular basis, but it 
also improved communication and guidance 
between teachers, parents, and students. 
Both public and private schools can conduct 
a door-to-door campaign this year following 
precautions. This will improve distance 
learning participation during school closures 
and encourage students to return to school 
once it reopens.

our missions abroad, some of them explicitly 
expressed frustration over the Ministry of 
Education’s hesitance in sharing the data. 
This depicts the lack of coordination between 
various government agencies, each working 
in its own silo. All the embassies we talked 
to believed that their data collection would 
be far easier if the Ministry of Education was 
open.

We also found that each of Nepal’s missions 
had its own disaster response mechanism 
and ways to disseminate information. For 
example, the Nepal Embassy in Australia 
used Nepali vernacular print and online 
newspapers, curated for Australian diaspora, 
to disseminate information and various other 
notices. But we also found that some of the 
missions were far more accessible during the 
pandemic – hotline numbers were established 
and personal numbers and emails of the 
diplomats were shared on their online portals. 

In the US and China, all foreign students were 
eligible for vaccination. In India, vaccines 
were made available to any student who 
could show their college/university ID card. 

In the context of first responders to a crisis, 
the missions’ capacity in destination countries 
was found to be limited. This was due to two 
reasons – lack of incentives to take decisive 
steps and inadequate resources to meet 
challenges faced by Nepalis abroad. During 
the pandemic, the embassies were constantly 
in touch with relevant agencies (Department 
of Home in Australia, for example) to help 
assist Nepali students but we also found that 
their relationship with the Nepalis based all 
over the country was very limited. 

The Non-Residential Nepalis were very 
active during the pandemic, providing basic 
amenities to Nepali students faced with 
job losses and financial crunch. Nepal’s 
missions were able to connect many of the 
students with the help of NRNs based in 
the community. In many cases, the NRNs 
also assisted the embassies and students in 
arranging repatriation flights during the first 
wave of the pandemic.
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For Government of Nepal

1. As planned in Digital Nepal Framework, Nepal’s ambitious plan to digitize the entire economy, the 
government must redouble efforts to meet its targets in digitizing the education sector by making ICT 
usage compulsory in schools, strengthening ICT infrastructure at schools and universities and providing 
the required trainings to the teaching and non-teaching staff members.

2. Nepali embassies (and missions) should maintain a database of Nepali nationals in the host nation. 
This would require close collaboration between various government agencies and the diplomatic 
missions: The Ministry of Education should provide No Objection Certificates it issued for students 
travelling abroad to the missions, the Ministry of Home (Immigration Department), and the Ministry 
of Labor, Employment, and Social Security issued to migrant workers. Additionally, the Department of 
Immigration should keep track of and publish monthly and annual data of students travelling abroad 
segregated by destination countries and the city there, and put the data on its website.

3. Upon their arrival, Nepalis staying long term in the destination countries should be required to make 
online registration at the mission offering their contact details – their name, university and college, or 
companies of affiliation, and their address. Non-Resident Nepali (NRN) organizations should be actively 
engaged in this effort, as they have been found to have broader reach, including in provincial towns and 
cities where the missions seem to have very limited outreach.

4. School closure and opening protocols must be made transparent with proper consultation and 
coordination among various stakeholders – schools, parents, educators, health professionals, elected 
local bodies (municipal and ward offices) and, in some cases, security agencies. 

For Academic Institutions

5. Academic institutions should assess the time the students lose each time there is a closure and plan 
remedial measures in order for students to follow their lessons and to prevent dropouts. There should 
be a particular focus for marginalized groups and in rural areas.

6. Academic institutions should invest in developing learning environments and tools for the current and 
future emergency situations (for example, during extended school closures due to natural and man-
made major calamities)

For Technology firms, including EduTech Firms as well (local and global)

7. Tech firms should work in close collaboration with the key GoN stakeholders in the education sector 
(MoEST, DoE, NEB, CEHRD and OCE among others) to develop feasible technology-driven tools and 
techniques in facilitating teaching.

For Missions in key Nepali students’ destination countries

8. Embassies (and missions) should establish close relationships with a wide range of stakeholders 
(local academic institutions, other diplomatic missions, political, social and civil society organizations, 
bureaucrats, the business community, and other influential institutions and individuals) in the host 
nation. These networks will help safeguard the interest of Nepali nationals and open new channels of 
communication during times of emergency.

Policy Recommendations



8Risk OutlookPolicy Brief

Reference
1. Ministry of Education, Science, and Technology. 2018. Flash I Report. Last accessed on 26 Apr 2021 https://www.doe.gov.

np/assets/uploads/files/cbe2b2b1ae68bb5bdaa93299343e5c28.pdf
2. University Grant Commission. 2020. EMIS Report 2018/2019. Last accessed on 25 Apr 2021 https://www.ugcnepal.edu.np/

singlePublications/1/32
3. The Kathmandu Post. 19 Apr 2021. Government decided to close schools in city areas until May 14. Last accessed on 26 April 

2021 https://kathmandupost.com/national/2021/04/19/government-decides-to-close-schools-in-city-areas-until-may-14
4. Republica. 19 Apr 2021. Govt takes sweeping measures to contain spread of Covid-19. Last accessed on 26 April 2021 

https://myrepublica.nagariknetwork.com/news/90755/
5. Awale, S. 14 Jan 2021. Back to school in Nepal. Nepali Times. Last accessed on 26 April 2021 https://www.nepalitimes.com/

latest/back-to-school-in-nepal/
6. Rai, N. 17 July 2020. Digital divide exposes class divide in Nepal schools. Nepali Times. Last accessed on 26 April 2021 

https://www.nepalitimes.com/here-now/digital-divide-exposes-class-divide-in-nepal-schools/
7. The Himalayan Times. 12 Apr 2021. PABSON opposes govt plan to close schools. Last accessed on 25 Apr 2021 https://

thehimalayantimes.com/nepal/pabson-opposes-govt-plan-to-close-schools
8. Hanushek, E. A., & Woessmann, L. 2020. The Economic Impacts of Learning Losses. OECD. Last accessed on 24 Apr 2021 

https://www.oecd.org/education/The-economic-impacts-of-coronavirus-covid-19-learning-losses.pdf
9. Assuming each additional year of schooling gives a return of 10%, and that schools closed for 9 months. Calculations based 

on OECD (2020).
10. Hanushek, E. A., & Woessmann, L. 2020. Ibid.
11. World Bank Group. 2016. Moving Up the Ladder: Poverty Reduction and Social Mobility in Nepal. World Bank, Kathmandu. 

Last accessed on 25 Apr 2021 https://openknowledge.worldbank.org/bitstream/handle/10986/25173/106652.
pdf?sequence=4&isAllowed=y

12. Ellerbeck, H. 2021. Educating Children Remotely- A Focus on Social Emotional Learning. New York University. Last accessed 
on 27 Apr 2021 https://steinhardt.nyu.edu/ihdsc/on-the-ground/educating-children-remotely

13. Karki, S. 08 May 2020. Lockdown gives distance learning a boost in Nepal. Nepali Times. Last accessed on 26 Apr 2021 
https://www.nepalitimes.com/banner/lockdown-gives-distance-learning-a-boost-in-nepal/

14. Ministry of Education, Science, and Technology. 31 May 2020. j}slNks k|0ffnLaf6 l;sfO ;xhLs/0f lgb]{lzsf @)&&= Last 
accessed on 25 Apr 2021 https://bit.ly/3g0aLiJ 

15. Ministry of Education, Science, and Technology. 31 May 2021. Ibid.
16. UNICEF Nepal. 28 Aug 2020. Press Release. Last accessed on 24 Apr 2021 https://www.unicef.org/nepal/press-releases/

covid-19-least-third-worlds-and-two-thirds-nepals-schoolchildren-unable-access
17. Ghimire, B. 02 Dec 2020. 64 percent children didn’t find virtual learning effective, nationwide survey says. The Kathmandu 

Post. Last accessed on 25 Apr 2021 https://kathmandupost.com/national/2020/12/02/64-percent-children-didn-t-find-
virtual-learning-effective-nationwide-survey-says

18. Ministry of Finance. 2020. Economic Survey 2019/2020. Last accessed on 24 Apr 2021 https://mof.gov.np/uploads/
document/file/Economic%20Survey%202019_20201125024153.pdf

19. Ghimire, B. 28 May 2020. Digital divide too wide for online classes to succeed in Nepal. The Kathmandu Post. Last accessed 
on 25 Apr 2021 https://kathmandupost.com/national/2020/05/28/government-has-proposed-conducting-online-classes-
but-a-majority-of-schools-and-students-don-t-have-computers-and-internet

20. Dawadi, S., Giri, R., & Simkhada, P. 2020. Impact of COVID-19 on the Education Sector in Nepal - Challenges and Coping 
Strategies. Advance. Preprint. Last accessed on 24 Apr 2021 https://doi.org/10.31124/advance.12344336.v1

21. Dhakal, M. 08 May 2020. Private schools say they are unable to pay teachers.The Rising Nepal. Last accessed on 26 Apr 
2021 https://risingnepaldaily.com/miscellany/private-schools-say-they-are-unable-to-pay-teachers

22. Farid, N., Hayes, B., & Sirkheli, R. 27 Jan 2021. Nepal’s Challenges in Delivering Education Amidst the Covid-19 Pandemic. 
Asia Pacific Foundation of Canada. Last accessed on 25 Apr 2021 https://www.asiapacific.ca/publication/nepals-challenges-
delivering-education-amidst-covid-19

23. Neltoft, C. L. 19 April 2021. Door to door teaching in Nepal during school lockdown. Education Out Loud. Last accessed on 
26 Apr 2021 https://educationoutloud.org/door-door-teaching-nepal-during-school-lockdown



9Risk OutlookPolicy Brief

Institute for Integrated Development Studies [IIDS]
Institute for Integrated Development Studies (IIDS) is an independent, non-partisan, and not-for-profit 
think-tank headquartered in Kathmandu, Nepal. Since its inception in 1979, it has proven its commitment 
to research and policy advocacy based on evidence, and a holistic approach to sustainable development 
through a distinguished body of work. IIDS’s impact on several development sectors have been 
extensive through its numerous products and their influence in the policy making process. It aims to be 
recognized as one of the region’s leading institutes that contributes to evidence-based policymaking, 
trains professionals, and broadens public understanding of sustainable development challenges in the 
21st century across South Asia. The executives of the organization are highly qualified and globally 
recognized for their expertise and competencies while the team members have diverse experience in 
research, policy development and advocacy, and incubation of innovation.

www.iids.org.np
www.facebook.com/IIDS.NP
www.twitter.com/IIDS1979
www.linkedin.com/company/iids-thinktank/

www.nipore.org
         niporeglobal

Nepal Institute for Policy Research [NIPoRe]
Nepal Institute for Policy Research (NIPoRe) is an independent and non-partisan policy institute based 
in Kathmandu, Nepal. It aims to generate evidence-based debates among citizens and critical actors of 
development in both the public and private sectors on contemporary policy issues from Asia across four 
thematic areas - Economic Policy, Humana Development, National Security and Technology. Our team 
members represent the diversity of academic disciplines, professional backgrounds, and geography. We 
adopt a multi-disciplinary approach in our analysis of policies and research, supported by researchers 
trained at universities and professional environments (from) across the globe.
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